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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	448

	Proportion (%) of pupil premium eligible pupils
	16%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended)
	2026-2027 
2027-2028
2028-2029

	Date this statement was published
	September 2026

	Date on which it will be reviewed
	December 2027

	Statement authorised by
	Carol Mcquiggin

	Pupil premium lead
	Clair Pollitt

	Governor / Trustee lead
	Kate Kneller


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£1550 PP - 56 pupils
£2,690 PLAC PP+ - 6 pupils
£1350 LAC (allocated by Virtual Schools) – 6 pupils
£350 Service - 6 pupils

Total funding (based on Oct Census) = £113,200

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£113,200


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Lawley Primary School, our Pupil Premium Strategy is rooted in our belief that every child can achieve and thrive, regardless of background or circumstance. Guided by our vision of “Planting the seeds, growing the future,” we are committed to ensuring that all pupils leave our school as confident, polite and independent young people, equipped with the knowledge, skills and attitudes needed to succeed now and in the future despite any disadvantage. 
Our strategy reflects the national ambition set out in Every Child Achieving and Thriving, which places high expectations and the reduction of the disadvantage gap at the heart of school improvement. We believe that strong universal provision, delivered through expert teaching, is the most effective way to secure positive outcomes for disadvantaged pupils.
Central to our approach is a continued focus on high-quality adaptive teaching for all pupils. We ensure that teaching in every classroom anticipates and responds to pupils’ strengths and barriers, so that learning is accessible without lowering expectations. Adaptive teaching at Lawley is the inclusive core entitlement for every pupil, ensuring that all disadvantaged learners (including socio‑economically disadvantaged pupils, pupils with SEND, children known to social care, and those facing barriers linked to protected characteristics) benefit first and foremost from excellent classroom practice with specific daily focus groups in core subjects (if relevant to their cognition and learning needs) with their class teacher. Through timely adaptation in lessons, pupils are supported within the classroom wherever possible, reducing reliance on withdrawal and ensuring equity of access to learning, wellbeing and achievement.
At the heart of this adaptive approach, we explicitly teach pupils how to plan, monitor and evaluate their learning so that they become reflective, resilient and self-regulating learners. By embedding these metacognitive strategies across the curriculum, we support pupils to “know more, remember more and do more,” enabling them to retain learning over time and apply it confidently in new contexts. 
Our curriculum is carefully structured and coherently sequenced to ensure that learning is broken down into small, manageable steps, enabling all pupils to build knowledge securely over time. Consistent teaching routines, clear explanations and regular opportunities for assessing understanding allow staff to be confident that pupils have learned new content before moving on. This structured approach supports all pupils to build secure knowledge over time, resulting in strong progress, improved retention and increasing independence as learners whilst ensuring that no pupil - particularly those eligible for Pupil Premium – will fall behind. Pupils will keep up rather than catch up with their peers.
Where pupils continue to experience difficulty after focused support and adaptation from the class teacher, timely and targeted interventions provide additional opportunities to rehearse and consolidate key skills, ensuring that every child is supported to achieve success and that no child is left behind. All interventions are carefully targeted, time-limited and regularly reviewed for impact to avoid long-term dependency on additional support.
To further support this approach, our provision follows the graduated response (Assess–Plan–Do–Review). We use individual pupil plans for our disadvantaged pupils to identify and clearly understand potential barriers to learning and to plan targeted strategies that best meet pupils’ academic as well as social and emotional needs. These plans ensure support is personalised, purposeful and closely monitored each term with appropriate adaptations being made to plans through consultation with the teams around each child. These reviews enable leaders to evaluate impact, make informed decisions about next steps and allocate resources appropriately to refine provision and ensure support remains responsive each pupil’s evolving needs. 
Our Pupil Premium Strategy also recognises the critical importance of early foundations. In line with Giving Every Child the Best Start in Life, we place a strong emphasis on early identification of need in our nursery and EYFS classes with staff working alongside our experienced SENCo. Ensuring high-quality provision in these Early Years and smooth transitions into Key Stage 1, we support disadvantaged children to develop secure language, communication and self-regulation skills from the very start of their school journey. 
In addition to academic success, we prioritise wellbeing, belonging and personal development, recognising that disadvantaged pupils are more likely to face barriers beyond the classroom. Through coordinated work with our Pupil Premium, wellbeing, family support and attendance teams, we ensure that pupils feel safe, supported and ready to learn. This commitment is further strengthened through carefully structured Key Stage 2 residential opportunities. We also ensure equitable access to a wide range of sporting competitions across the school year, enabling pupils of all abilities and levels of experience to participate fully and thereby develop confidence, resilience and teamwork. We believe that our pupils benefit from these enrichment experiences that broaden horizons and promote positive attitudes to learning. This approach ensures that children are not only achieving academically but are also thriving socially and emotionally within their school community.

At Lawley, our leaders and governors maintain a clear oversight of pupil premium provision, ensuring funding is directed towards evidence-informed strategies that have the greatest impact on disadvantaged pupils’ outcomes. They regularly evaluate the effectiveness of pupil premium spending and adjust provision where necessary to maximise impact.

At Lawley Primary School, our use of pupil premium funding is fully aligned with the principles outlined in the Inclusive Mainstream Schools Fund: Best Practice for Schools (March 2026). Our approach is rooted in high-quality adaptive teaching forming the core entitlement for all pupils, ensuring that most needs are met within the classroom through inclusive practice. We apply a clear graduated response (Assess–Plan–Do–Review), enabling early identification of need, targeted support and regular evaluation of impact. Provision is carefully layered, with targeted and specialist interventions used to supplement but never replace our strong universal teaching. Our strategy is deliberately integrated across SEND, disadvantage, attendance and wellbeing to reflect the overlapping nature of our pupils’ needs. Funding decisions are evidence-informed and focused on building staff expertise, strengthening early language development and ensuring equitable access to enrichment and wider opportunities. Through this approach, we ensure that resources are used efficiently to improve outcomes, reduce gaps and maintain high expectations for all learners within an inclusive mainstream environment.

By investing Pupil Premium funding in high-quality teaching, metacognitive learning strategies, carefully targeted support and strong pastoral systems, we aim to narrow gaps, raise aspirations and ensure that no child’s future is limited by disadvantage. Through this work, we remain committed to our vision of planting the seeds today that will grow into successful, confident and fulfilled futures for all of our children.
 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	On entry to EYFS, SEND needs are increasing each year in the disadvantaged group which is impacting attainment. Speech and language development continues to be a challenge within the disadvantaged group with increasing numbers of EAL pupils year on year. Understanding of vocabulary and the ability to follow simple instructions on entry to EYFS impacts learning. Our disadvantaged pupils are less likely than their peers to achieve a GLD by the end of EYFS.

	2
	Assessments indicate that disadvantaged pupils generally have lower attainment in their writing than their peers. As the curriculum demands broaden at the end of KS1 and into KS2, disadvantaged pupils are not maintaining progress with their non-disadvantaged peers. Writing is the area of most difficulty across the disadvantaged group.

	3
	Assessments indicate that disadvantaged pupils generally have greater difficulties with reading than their peers when making the transition from phonics into reading fluency in year 2 and into LKS2 where the gap between disadvantaged pupils and their non disadvantaged peers widens. This gap narrows but remains significant to the end of KS2.

	4
	Assessments indicate that maths attainment among disadvantaged pupils is significantly below that of non-disadvantaged pupils in year 2 and into LKS2 where the gap between disadvantaged pupils and their non disadvantaged peers widens. This gap narrows but remains significant to the end of KS2.

	5
	22% of PP pupils have an additional special educational need, behaviour or attachment and trauma. 

	6
	Attendance for our disadvantaged pupils in almost in line with our non-disadvantaged pupils. PP attendance is at 95.2% whereas non-PP is 96.2%. Our attendance officer, EWO and social workers are working closely with 14% of our PP families currently to improve individual attendance. (Data May 2026)

	7
	Our assessments of disadvantaged pupils have identified social and emotional issues as a barrier to attainment. In the last academic year, 37% of our disadvantaged pupils have required significant regular intervention from our Pupil and Family Support Officer in addition to their class based Theraplay. Teacher referrals for additional support for disadvantaged pupils for individual or small group work remains relatively high as we approach the new academic year. 


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1 At the end of EYFS, pupils will have the speech and language skills required to access the curriculum. Pupils will achieve a GLD.
	
	Pupils will have completed the TalkBoost programme and through engagement in lessons, book scrutiny and ongoing formative assessment will demonstrate a GLD. Through additional support and pre-teaching all PP pupils will achieve GLD.

	2 Attainment for Writing will be in line with non-disadvantaged pupils for meeting the expected standards.

	KS2 Writing will show that the % of disadvantaged pupils meeting the expected standard will be no more than 10 percentage points below their peers in all year groups with the long-term aim to bring them in line with their peers.

	3 Attainment for Reading will be in line with non-disadvantaged pupils for meeting the expected standards.

	KS2 Reading will show that the % of disadvantaged pupils meeting the expected standard will be no more than 10 percentage points below their peers in all year groups with the long-term aim to bring them in line with their peers.

	4 Attainment for Maths will be in line with non-disadvantaged pupils for meeting the expected standards.

	KS2 Maths will show that the % of disadvantaged pupils meeting the expected standard will be no more than 10 percentage points below their peers in all year groups with the long-term aim to bring them in line with their peers.

	5 Pupils with additional SEN needs will demonstrate good progress across Reading, Writing and Maths.
	Data outcomes for SEN pupils will demonstrate at least 10 percentage points increase in reading, writing and maths.

	6 To achieve and sustain improved attendance
	Attendance will be at least in line with non-disadvantaged pupils.

	7 To achieve and sustain improved wellbeing.

	Sustained high levels of wellbeing by 2028/29 will be demonstrated by: 
· qualitative data from pupil voice, parent surveys and teacher observations 
· a significant increase in participation in enrichment or engagement activities 
· assessment outcomes from social and emotional support sessions (ELSA and Theraplay)


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £141,218
	Challenge number
addressed
	Activity
	Evidence that supports this approach
	Cost

	1
	To explore and implement adaptations to EYFS curriculum to ensure consistent expectations and approaches with a smoother transition for pupils into KS1.
	https://d2tic4wvo1iusb.cloudfront.net/production/documents/the-eef-guide-to-the-pupil-premium/pupil_premium_menu_of_approaches_v1.0.0.pdf

Evidence indicates that high quality teaching is the most powerful way for schools to improve pupil attainment, especially for socio-economically disadvantaged pupils. Schools should focus on building teacher knowledge and pedagogical expertise, curriculum development, and purposeful use of assessment. This should include selection of high-quality curriculum materials
	£890

	
	CPD for new writing curriculum for EYFS.
	https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
High-quality professional development (PD) is crucial for improving teaching and narrowing the disadvantage gap in student outcomes.
High quality teaching improves pupil outcomes, and effective professional development offers a crucial tool to develop teaching quality and enhance children’s outcomes in the classroom. CPD will build knowledge, revisit prior learning, motivate staff and develop teaching techniques.
	See training costs below.

	
	Pre-teaching for Maths and English sessions.
	https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/one-step-ahead-2022-23-ks1-maths-teacher-choices

Evidence suggests that pre-teaching can result in significant boosts in pupils’ educational outcomes, making this a promising practice to reduce the attainment gap early on and ensure all pupils can achieve meaningful learning. Latest results to be published Summer 2026.
	£8,512



	2, 3 and 4
	CPD for all year groups for writing curriculum to include subject knowledge and leading guided writing.
	https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
High-quality professional development (PD) is crucial for improving teaching and narrowing the disadvantage gap in student outcomes.
High quality teaching improves pupil outcomes, and effective professional development offers a crucial tool to develop teaching quality and enhance children’s outcomes in the classroom. CPD will build knowledge, revisit prior learning, motivate staff and develop teaching techniques.
	New to Year group training all year groups £350

Shared writing training KS1 and KS2 £100

Supporting Rapid progress Year 2-6 £225

TA training Year1/2, Year 3/4, Years 5/6.
£225

+ free training videos in CPD sessions for supporting guided writing.

Total: £900

	
	Introduction of new Spelling Approach – Pathways to Spell.
	https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
To develop explicit teaching of spellings and providing pupils with extensive opportunities to practice them through collaboration with oracy a focus development.
	Curriculum mapping
£890

CPD
£74

Monitoring and support
£2812


	
	Introduction of Pathways to Progress within English teaching (starter activities) for whole class.
	https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2

Schools should focus first on developing core classroom teaching strategies that improve the literacy capabilities of the whole class. With this in place, the need for additional support should decrease.
	£500
+ £120 per year moving forward = £740 within this plan

	
	Adaptation to curriculum delivery to include daily precision teaching of arithmetic, times tables, spelling and handwriting skills (appropriate to year group) with planned assessment and intervention models. Curriculum Senior leaders to design new progression documents with CPD for staff to deliver.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning

Subject matter is broken into blocks or units with predetermined objectives and specified outcomes. Learners must demonstrate mastery of the skills before moving on to new material. Any pupils who do not achieve mastery are provided with extra support through a range of teaching strategies such as more intensive teaching, tutoring, peer-assisted learning, small group discussions, or additional homework. Learners continue the cycle of studying and testing until the mastery criteria are met.
	Curriculum mapping
£890

CPD
£74

Monitoring and support
£2812


	
	Review of Fluency Bee at KS1 to adapt assessment practices to ensure no pupil is left behind.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning

Subject matter is broken into blocks or units with predetermined objectives and specified outcomes. Learners must demonstrate mastery of the skills before moving on to new material. Any pupils who do not achieve mastery are provided with extra support through a range of teaching strategies such as more intensive teaching, tutoring, peer-assisted learning, small group discussions, or additional homework. Learners continue the cycle of studying and testing until the mastery criteria are met.
	Curriculum mapping
£445

CPD
£74

Monitoring and support
£2812

	
	Class teacher focus groups to be organised for all English and Maths lessons (if appropriate for cognition and learning needs). Class lists to be overviewed by Curriculum Senior Leaders to ensure balance of groups within classes.
	https://eef.dev/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
Metacognition and self-regulation approaches to teaching support pupils to think about their own learning more explicitly, often by teaching them specific strategies for planning, monitoring, and evaluating their learning.
	£1176

	
	Daily pre-teach for Maths lessons led by class teachers from the year group (if appropriate for cognition and learning needs). Lesson presentations for the week are added to Showbie to support parental engagement.
	https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/one-step-ahead-2022-23-ks1-maths-teacher-choices

Evidence suggests that pre-teaching can result in significant boosts in pupils’ educational outcomes, making this a promising practice to reduce the attainment gap early on and ensure all pupils can achieve meaningful learning. Latest results to be published Summer 2026.
	£29,792


	
	Purchase of Red Pen AI for rapid detailed feedback in addition to in person teacher feedback for writing.

	https://eef.dev/education-evidence/teaching-learning-toolkit/feedback
Providing feedback is a well-evidenced and has a high impact on learning outcomes. Effective feedback tends to focus on the task, subject and self-regulation strategies: it provides specific information on how to improve.
	£1,100

	5
	Allocation of class TA to SEN/PP group for Maths and English additional support and targeted interventions.
	https://eef.dev/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
TAs can be deployed to support and develop pupils’ behaviour for learning, social emotional learning, self-regulation, and metacognition (planning, monitoring and evaluating skills).
TAs will use a range of scaffolding strategies appropriate to the age, subject, and specific individual needs of pupils they work with. They will remove scaffolds over time to promote independent learning, with teachers supporting TAs to make those judgements. They will ensure pupils have the opportunity to attempt tasks independently before intervening appropriately when they can’t proceed.
	£87,000

	7
	Continued CPD for class Theraplay approaches.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
Social and emotional learning approaches have a positive impact, on average, of 3 months’ additional progress in academic outcomes over the course of an academic year.
	CPD
£225



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £61,995
	Challenge number
addressed
	Activity
	Evidence that supports this approach
	Cost

	1
	Targeted Talkboost intervention and class based follow up delivered by Talkboost lead.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
Oral language interventions can be an effective approach for disadvantaged pupils. In the research evidence, the higher the proportion of disadvantaged pupils taking part, the more effective the intervention seemed to be.
	£19,000

	
	Additional Talkboost sessions for PP – pre teach
	https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/one-step-ahead-2022-23-ks1-maths-teacher-choices

Evidence suggests that pre-teaching can result in significant boosts in pupils’ educational outcomes, making this a promising practice to reduce the attainment gap early on and ensure all pupils can achieve meaningful learning. Latest results to be published Summer 2026.
	Included in the above

	
	One to one tutoring support for EAL learners provided by Talkboost lead.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
On average, oral language approaches have a high impact on pupil outcomes (+6 months’ additional progress).
	Included in the above

	2, 3 and 4
	One to one tutoring (if appropriate for cognition and learning needs). 

	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas.
	£19,900

	
	Numbersense intervention (if appropriate for cognition and learning needs).

	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
On average, one to one tuition is very effective at improving pupil outcomes. One to one tuition might be an effective strategy for providing targeted support for pupils that are identified as having low prior attainment or are struggling in particular areas.
	Included in the above

	
	One to one reading / L’Explore / Literacy Pathway interventions (if appropriate for cognition and learning needs).
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
Oral language interventions can be an effective approach for disadvantaged pupils. In the research evidence, the higher the proportion of disadvantaged pupils taking part, the more effective the intervention seemed to be.
	L’Explore £800

	
	Parental engagement reading project to be led by reading lead.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
Parental engagement has a positive impact on average of 4 months’ additional progress including general approaches which encourage parents to support their children with, for example reading or homework.
	£770

	
	PHONICS – keep up not catch up to the quality first teaching in phonics – pre-teaching
	https://eef.dev/education-evidence/teaching-learning-toolkit/phonics
It is possible that some disadvantaged pupils may not develop phonological awareness at the same rate as other pupils, having been exposed to fewer words spoken and books read in the home. Targeted phonics interventions may therefore improve decoding skills more quickly for pupils who have experienced these barriers to learning.
	£14,500

	6
	Catch up interventions in maths and phonics for pupils with absence to be delivered by year group TA.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
Disadvantaged pupils may be more likely to be affected by higher school absence rates and lower attainment, on average, when compared to their more advantaged peers. This means disadvantaged pupils may be more likely to progress through school with gaps in their understanding, which will affect how quickly and easily they can acquire and connect new learning.
For pupils identified as having low prior attainment or at risk of falling behind, individualised instruction may allow the teacher to provide activities that are closely matched to a pupil’s attainment.

	£6000

	7
	Continued CPD for TAs to deliver group Theraplay approaches.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
Social and emotional learning approaches have a positive impact, on average, of 3 months’ additional progress in academic outcomes over the course of an academic year.
	3 sessions CPD
£225

£800 additional wages



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £40,760
	Challenge number
addressed
	Activity
	Evidence that supports this approach
	Cost

	5
	PP lead and SENCo to work closely together to ensure that PP provision compliments SEND support. Half termly meetings.
	
	£1176

	 6 

	Half termly meetings with Attendance lead and EWO, PP lead and Pupil & Family Support Officer to discuss solutions for individual pupils with attendance issues.
	
	£684

	7
	Change in working hours of Pupil & Family Support Officer to maximise direct contact with pupils and their families. To provide mentoring and therapy sessions.
CPD and supervision as required.
Theraplay groups in addition to class sessions
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
Social and emotional learning approaches have a positive impact, on average, of 3 months’ additional progress in academic outcomes over the course of an academic year. 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
On average, mentoring appears to have a small positive impact on academic outcomes.

https://eef.dev/education-evidence/teaching-learning-toolkit/behaviour-interventions
Both targeted interventions and universal approaches have positive overall effects (+ 4 months). Schools should consider the appropriate combination of behaviour approaches to reduce overall disruption and provide tailored support where required.
	£38,000

	7
	All pupil premium children have access to after school clubs and school-time activities, including residential and day trips, designed to help develop social skills and team building. PP first allocation to all after school clubs with letters given directly to all families each half term.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

The average impact of the engaging in physical activity interventions and approaches is about an additional two month’s progress over the course of a year. There are wider benefits from regular physical activity in terms of physical development, health and wellbeing as well as other potential benefits have been reported such as improved attendance.
	£900 per year

	
	Enrichment and engagement workshops/clubs/visitors to be planned in line with local need. Pupil voice will be collected to inform decisions.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

Overall, the average impact of arts participation on other areas of academic learning appears to be positive but moderate, about an additional three months progress. Wider benefits such as more positive attitudes to learning and increased well-being have also consistently been reported.
	

	
	All disadvantaged pupils to be encouraged to join and lead the Inclusion and Wellbeing council and Safeguarding Team.
	
	In with Pupil & Family Support Officer costs.



Total budgeted cost: £243,973
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Review: 2025 - 2026
Data for the 2025–2026 academic year shows a clear and consistent attainment gap between all pupils and disadvantaged pupils across reading, writing and mathematics. In each of the core subjects, disadvantaged pupils still attain below their peers. While outcomes for all pupils remain broadly in line with expectations, disadvantaged pupils are not yet achieving at the same level, meaning that closing this gap remains a key priority for us. 
The attainment gap is most pronounced in writing, with a notable difference between the performance of disadvantaged pupils and the overall cohort. Reading and mathematics also show clear gaps, although these narrow across KS2. 
In terms of progress, disadvantaged pupils are making gains over time. This progress is broadly in line with their peers rather than accelerated. As a result, the attainment gap is not closing significantly. We are not yet enabling disadvantaged pupils to catch up quickly enough to their non-disadvantaged peers.
What has worked this year:
Pathways to Writing
The implementation of the Pathways to Writing curriculum, alongside structured adaptive teaching approaches, has improved consistency and quality of English teaching across the school. Internal monitoring, book scrutiny and moderation demonstrate improvements in pupils’ writing, including better organisation, increased use of vocabulary and greater understanding of writing structure. These developments have had a positive impact on overall attainment, particularly for pupils working close to age-related expectations.
Early language provision 
Targeted support through TalkBoost and SALT-informed approaches has led to strong outcomes in communication and language development, with most disadvantaged pupils in EYFS and Key Stage 1 making good progress. This has improved pupils’ readiness for learning and strengthened the foundations needed for reading and writing. These findings confirm that early intervention is effectively addressing underlying barriers and will continue to form a key part of the school’s long-term strategy to support communication and language development.
Relational and pastoral provision 
Investment in Theraplay, ELSA, family support and structured social provision has had a positive impact on pupils’ emotional regulation, wellbeing and engagement in learning. Disadvantaged pupils are well supported to feel safe and included, and participation in enrichment is high, with the majority accessing clubs, trips and residential opportunities. This reflects a strong inclusive ethos and supports improved engagement with school.
Areas for further development
The most significant is the persistent attainment gap across all subjects, with disadvantaged pupils continuing to perform below their peers. This indicates that improvements in teaching are raising attainment overall but are not yet sufficient to close the gap between groups. The key issue is therefore ensuring that disadvantaged pupils make faster progress than their peers so that they can catch up. Underlying weaknesses in language and communication continue to contribute to this gap, particularly in reading comprehension and writing, limiting access to the full curriculum. 
The complexity of need within the disadvantaged group is also an important factor. A significant proportion of these pupils have additional SEND or social and emotional needs, which creates overlapping barriers and increases the level of support required. These pupils often require both academic and pastoral provision to be carefully integrated to support their progress effectively.

What we need to do moving forward
Individual PP pupil plans will be used to ensure that a clear graduated response (Assess–Plan–Do–Review), will enable early identification of need, targeted support and regular evaluation of impact.
Staffing will be reviewed to ensure that both SEND and disadvantaged groups have the support required to make accelerated progress within the high quality first teach in lessons.
In response to the data, particularly the identified gap in writing, greater emphasis has to be placed on structured writing teaching and vocabulary development. Adaptive teaching has to be further strengthened through the use of scaffolded support, focus groups and pre-teaching within lessons to ensure that disadvantaged pupils are targeted for support in the classroom rather than withdrawn. Teacher CPD must be targeted to support this.
Interventions will be refined to ensure they are more precisely targeted and time-limited. Greater integration between SEND, disadvantage and pastoral provision will be developed, reflecting the overlapping needs of the cohort. Additionally, early language provision will be further enhanced to address communication barriers as early as possible with a specific speech and language role.
Our new strategy is therefore appropriately focused on strengthening high-quality adaptive teaching, enhancing early language provision and providing carefully targeted support within a fully inclusive framework.


Further information (optional)
	During 2025 – 2026, we have participated in research-based projects as we continually aim to enhance our school provision. 
Year 1: 
Project:
The OTTO Club, a programme which aims to improve children’s motor and handwriting skills, developed by a team of Occupational Therapists. 
Year 5: 
Project 1: 
Selected as the control group for a trial on lesson planning using the AI lesson assistant, Aila. Supported by NFER and affiliated with Education Endowment Foundation and National Oak Academy. 
Project 2:
Rehearsal Room Writing – trial (Royal Shakespeare company)
Trial to test the impact of training teachers to use rehearsal room strategies to improve Year 5 pupils’ writing ability. Rehearsal room strategies, designed by the Royal Shakespeare Company, employ Shakespeare texts to work with pupils through active, communal and oracy focused activities. This is a whole-class programme which aims to improve pupils’ writing through using rehearsal room techniques that actively engages with the stories and language of Shakespeare’s plays. Teachers will be trained to use these and integrate them within their own English schemes of work.  In the rehearsal room lessons, pupils work collaboratively in groups to engage with the world, story, characters and language of the play(s). They might use games, freeze frames, soundscapes, character profiles, pictures and choral readings as active ways of working with the Shakespearean content, leading to a variety of writing outputs. 
Our year 5 teachers will attend three separate sets of training (five days in total) with the RSC in Stratford-Upon-Avon, across the autumn and spring terms. We will then deliver at least 20 hours of lessons using rehearsal room techniques between November 2025 and June 2026. 
Programmes that use talk, high-quality reading materials and drama activities show promise for improving outcomes in writing. The RSC’s own research ​‘Time to Act’ suggested that Rehearsal Room Writing had a positive impact on pupils’ writing outcomes.
During 2025 - 2026, we will launch a new Inclusion and Wellbeing council that will lead on the implementation of Zones of Regulation to support children’s ability to recognise, understand and know how to respond to their emotions. 
In addition, 20 staff members will receive intensive training in Theraplay in January 2026 to support staffs understanding of this attachment-based therapy to help continue to strengthen relationships through fun, interactive play. Our hope is that this will continue to enhance emotional regulation and behaviour, strengthen social skills, and cognitive gains and support our trauma-informed approach embedded within school life. 
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